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_ ' 1 An oTerTien of the basic systen of education in Peru 
is presented! Despite various achievenents in education, Peruvian 
authorities in recent years generally have not considered educational 
progress sufficient to neet the social and econonic needs of their 
^^socie^y^is a result, two educational structures are presently 
operating in Peru* The traditional structure of edacation is 
current It being phased out# and a ref or ned structure to be fully in 
effect b7 1980 is being instituted* The new educational structure 
divides .foraal schooling into three levels: a six- year preschool or 
initial level; a nine-year basic education level, vhich f oris the 
coBpulsory period of school attendance for all children between the 
ages of 6 and 15; and a higher education level* Higher education is 
divided into three cycles consisting of professional-vocational 
education, university study, and graduate study* Other areas 
discussed in the booklet include educational adainis^ration, finance, 
teacber education, special education, nonfornal education, and adult 
education* k brief reading list concludes the docuaent* 
(Attthor/JB) 
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THE COUNTRY AND THE PEOPLE 



Ofikial Name: Kcpublk oi W-ru 
Location: West toast of Souili AnK-rici. 
Size: 496,222 s<marr nnlt-s. 

Main Subdivisions: 24 Dt-p.mnRius. 133 |)ro\inrc<i. and 

1,259 <Iisiri( is K 
Official Languages: Spanisli atui Qiu clnia 
Population: 14.9 mtilioti, annii.ii growth laic, XV t (IOTj 
t-st,). 



People: Approxunaioh 4() pciccnf In<li.in, 4!^ ptMctjii Mt s* 
li/o (pmons ol n!i\f<l KiuopcMii and lii<ii.iii lirti- 
tii^fc), und I f ptTtcnt Caucasian. 

Per Capita Income: $5(50 1 197:^), 

Literacy Rate: 73 (H-rtrnl (1972 tt-nsus). 

Religion: ru-doniinakh Roman Cadtolu. 

.Government: Miinar\. 



THE BASIC SYSTEM 

Historical Background 

^ * After the Spanish dvmcd m Peru in the\ 
^ gained politieal eontiol ovet the liica Einpiic and 
began to siiperiinpose theii cidturc upon the 
_^ already \vell-devel()|x-d Inca culture. Inca preco- 
^ lonial and Spanish colonial schooling followed 
^ similar patterns, with formal training under the 
?S<^ direction of religious leaders usualK reser\ed for 
H sons of upperclass families. Dui'ing the Inca 
period, Cu/eo was the seat of learning. From the 
colonial period to the present, Lima, claiming one 
of the oldest universit\ in all the Americas and 
the oldest teacher-training institiuion in Sotith 



Ameiica,' has been the e(hicaiion.il and intellec- 
tual center of the Nation. 

After Peru fx'caine independent from .Spain in 
1821, major educational lefoims in 18.50 and 
1855 both proNided the nidiniciit.s of a national 
public adminisiraiion and also gani/ed school- 
ing into three levels. /v;/m/^/r. (prima? \), mrdia 
(secondar)), and sufxrioi (higher). Additioiicd re- 
forms in 1875 were influenced b) French educa- 
tion, the i'mversidad Sacwnal Mayor Sau Mat- 

^Tht' Cnnrr\idiid SiuiniuU Mawr tU' Sau SUiuos was 
(onndcd in I una in 1551 In 1822. a mnnial s(hool was 
founded ui Lima using the l^nuastt-r nicdiod o( itMclu-r 
iranung, wherein studrnls of a master icaclicr Icain by 
leaclnug othei students. 



COS was -remodeled after the University of Paris, 
and secondary sch(K>ls after' the French lycees. The 
reforms of 1902, 1905, and 1920 refleaed British 
^ucational concepts, providing a more stable 
administrative and organizational structure for 
pubKc education. 

Although there is evidence that secular authori- 
ties took a more serious interest in public instruc- 
tion than had their Spanish colonial counterparts, 
the private religious character of formal education 
persisted well into the 20th century. It was not 
until after the 1941 Organic Law of Public 
Education was adoptedTHat significant strides 
were made toward implementing a national puUic 
_ system of education. 

i\fter the end of World War II (1945), several 
major educational advances occurred, with consid- 
erable technical and flnancial assistance from the 
U.S. (k)vernment. Fundamental changes in cur- 
riculum, teaching methodology, administration, 
and teacher education were introduced. Emphasis 
for the first time was placed on educating the 
rural Indian populations of the highlands 
through establishing nucleo schools (central schools 
with a number of dependent schools) and creat- 
ing community development programs. School 
facilities were increased and enrollments grew 
rapidly, especially in the late 1950*s and eariy 
I960's. In 1950 the first lO-year educational plan 
was adopted, and in 195Z and 1958 the first 
comprehensive diagnostic study of the education 
system was made. 

Despite these achievements, Peruvian authori- 
ties in recent years have generally not considered 
educational progress sufficient to meet the social 
and economic needs of their society. The military 
government under Juan Velasco (1968-75) and 
more recently under Francisco Morales Bermudez 
has directed its political-economic strategy toward 
establishing a uni(|ue Peruvian social democracy 
that is to be free of foreign financial dependency 
and to be based on a doctrine of "revolutionary 
humanism.** Social rehabilitation through educa- 
tion is seen as the key to development. Thus in 
1970 a detailed report on educational reform was 
presented to the Nation, and in 1972 a new 
general education law was enacted that defined 
the basic purpose of Peruvian education and 
revised the structure of the education system. 

According to the 1972 law, the purpose of 
education is to create the new Peruvian man, 
participating fully in a free, just, and united 
society and sharing in the creative and communal 
work of the society. Specifically, the goals of 
educadon are to prepare people for (a) work that 



will a)ntribute to the development of the society, 
(b) structural changes in the society, and (c) the 
society's self-assertion and independence within 
the international community. The law guarantees 
freedom of education, equality of educadonal 
opportunity, freedom of conscience, and the right 
to religious educadon at all leveb. Public schooling 
under the reformed system is to be free from 
preschool through university education. The 
school is to be oriented to reevaluating the n)le of 
women, encouraging coeducation facilities, and 
taking into account the existence of. different 
cultures and languages within die Nadon. 

Beginning with the elementary grades in the 
1972--73 school year, die reformed system has 
been introduced gradually into the schools. By 
1975, it was in effect to some degree up to the 
beginning of university-level education. 

Structure 

Two educational structures are presendy opera^ 
tive in Peru: a tradiuonal structure in the pnxress 
of being phased out; and a reformed structure 
that Is to be completely in effect by 1980. (See 
chart, page 4.) 

Under the tradiuonal system, there are 8 years 
of elementary education: 2 in preschool, ! in 
kindergarten (close de transicion) as the first year 
of primary school, and 5 more in regular primary 
sch(X)l. Secondary education, which is 5 years in 
length, is divided into a technical route that 
incliides industrial, agricultural, and commercial 
studies and a general academic route composed 
of a 3-year common cycle of general studies and a 
2-year specialized cycle in either the humanides 
(arts) or sciences. At the higher education level, 
students may select fn)m a number of university 
study programs of 4 to 9 years in lengdi, teacher 
educadon programs reijuiring 4 years of study, 
and technical programs generally requiring 3 
years. 

The reformed structure divides formal school- 
ing into three levels: a 6-year preschool or initial 
level (inicial) composed of nursery sch(X)ls and 
kindergartens; a 9-year basic education level (bos- 
ica} divided into three cycles of 4, 2, and 3 years 
respecdvely, which forms the compulsory period 
of school attendance for all children between the 
ages of 6 and 15; and a higher education level 
(superior) divided into three cycles consisting of (I) 
grade levels 10 thmugh 12 in "higher sch(X)ls of 
professional education" that combine both aca- 
demic and vcKational subject matter, (2) 4 yean of 
university study, and (i) graduate studies. 

Children enter primary education in the tradi- 
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tional system or basic education in the reformedf 
system ai the age of 6 years. / 
Additionally, several Jess formal systems oj" 
education have been clev^bped under the reform 
to parallel the regulat ^h(X)l pmgram from tJjie 
elementary years up W higher education. The 
adult route (educacion msica Inboral) for students 
over age 15 provides a 9-year program divided 
into 2-r 3-, and 4-year/cycles, that a)rresp()nd to 
the pn>gram of the formal basic education level. 
Vocational training ^i| also offered through/ this 
adult n)Ute, as are » variety of other prog^ram^ 
both publicly and privately sponsored as well as 
programs in governmental centers knoyvn as 
CECAPE's {Centres Educathm de Cali/lawiori Profe- 
sional Extraordinaria). Self-instruction and self- 



initiated small-group learning activities are offi- 
cially encouraged and frequently recognized as 
legal substitutes^ for more formal programs of 
study. 

In 1975, educational programs in operation 
contained structural and content elements of both 
the traditional and the reformed systems, They 
were classified officially according to three types: 
(!) traditional programs that followed pre- 1972 
structures and curriculums, (2) flrffl/?//Y/' pn)grams 
that modified the traditional to reflect those 
provisions of the 1972 law (hat deal with teaching 
and curriculum, and (3) reformed programs that 
complied with all provisions of the new education 
law. For the most part, completed reformed 
pn)grams in the regular sch(K)k were operating 
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through grade 4 (through the 1st cycle of basic 
education) and in the adult program through 
giade 7, Adapted programs were operating from 
the 5th- through 8th-grade levels, with special 
program adaptations in the 9th-grade level in 25 
of the Nation's sch(X)ls. Ten reformed schools 
starting at the lOth-grade level (the beginning of 
higher education under the reformed structure) 
were opened in 1975 in nine cities to aca)mmo- 
date the first graduates of the adapted pn)grams. 
Traditional programs for the most part were still 
in effect at the 10th- and llth-grade levels (4th 
and 5th years of traditional secondary education) 
and in all higher education institutions* 

Lqpl Basis and Requirements 

The Peruvian education system is based on 
articles 71 through 83 of the 1933 National 
Constitution, as modified by the present military 
government. Traditional educational structures 
were established under the prevbusly mentioned 
1941 Organic Law of Public Education. The 
principal laws that govern the functioning and 
organizauon of the educational reform are the 
General Education Law {Ley General de Educacion, 
Decreto Ley No. 19326. Mar. 21, 1972) and the 
Organic Education Law (Ley Orgdnica de Educa- 
cion, Decreto Ley No. 19602, Nov. 7, 1972). 
Together, these documents revise the national 
system of education from preschool through 
higher vducation. They establish the state as the 
supreme education authority, define the stand- 
ards under whicti schools must operate, and 
provide for a 9-year compulsory school period 
that corresponds to the primary and lower sec- 
ondary grades under the traditional system and 
the 9-year basic school under the reformed 
system. 

In addition, a series of governmental resolu- 
tions and regulations guide spedfic aspects of the 
educational process, such as private and bilingual 
education (Regtamento de Ceniros Pariiculares de 
Edtuacion Inicial y Educacion Basica y El de La 
Educacion Bilengue, Decreto Supremo 003-ED/73). 
school nticleo centers (Reglamento de Lo^ Nticleos 
Edtuativos Comunales, Decreto Supremo 005-73- 
ED). parent associations (Reglamento de AsociaciSn 
de Padres de Famitia, Decreto SM/^rrao 006h^3-EP 
ind Decreto Supremo 001-74~ED), educational re- 
>t arch (Reglamento de J^nvestigaciones Educativas, 
Decreto Supremo 13-73-ED). a^d such areas as 
education for women^ coeducation, religbus edu- 
cation, and rural education IRegtamento de Reva- 
lorizacion de la Mujer, de Educacion Mixta, de 
Educacion Retigiosa, de Promocion Educattva Para 
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Las Areas Rurales, Decreto Supremo 16-72-ED). 
Teachers' salaries for the years 1975-76 are 
governed by Secreto Supremo 0()l-75-ED. 

The Constitution guarantees academic freedom 
and upholds the right of the citizen to receive and 
the obligation of the state to provide both civil 
and moral education. Although sch(X)Is are not 
always available, the law has pn)vided that they 
must be constructed in any area where the sch(K)l- 
age population has reached 30; and full primary 
education (or. basic education since the reform) 
must be offered in each pn)vincial and district 
capital. Schools located on the gn)unds of major 
agricultural or industrial enterprises are the finan- 
cial responsibility of those enterprises and must be 
. maintained for the benefit of workers' children. 
Financial resp()nsibility for other sch(X)ls, includ- 
ing preschools and special education institutions, 
is the duty of the state. 

Administration 

The 1972 Organic Law of Education reversed 
conventional administrative patterns by establish- 
ing decentralized educational management. In 
effect, the^'law created a four-tier administrative 
unit: a national level under a Minister of Educa- 
tion; nine regional levels, each with a regional 
director responsible to the Minister' of Education 
through his executive director; an undefined 
number of zonal levels (35 were in operation 
during 1975). each with a director responsible to 
the regional director; and a varying number of 
local levels (850 planned for 1980) corresponding, 
more or less, to centralized sch(X)l districts known 
as Nucleos Educativos Comunales, or NEC's. 

The role of the national Ministry of Education 
is primarily normative — to c(X)rdinate, plan, and 
.direct state educational policy decisions. The Min- 
istry's internal structure rncludes a Minister of 
Education and an executive direcU)r (director supe- 
rior), both appointed by the President of the 
Republic, four general directorates (for presch(K)l 
and basic education, for basic evening adult 
education and pn)fessional training, for higher 
education, and for extension education), planning 
and financing agencies, and a standing advisory 
committee, the Consejo Superior de Educacion. This 
latt^ group, composed of 10 members selected 
from a variety of educational and noneducational 
organizations, advises the Minister of Education 
on implementing the education reform. 

The internal structures of regional offices and 
of the zonal offices subordinate to them are 
J modeled on the structure .of the national Ministry 
of Education. The regional and zonal offices 



pesform similar functions. Their prime responsi- 
bilities are to advise, inspect, c(M)rdinate, and 
pn>vide^ technical assistance within their specific 
jurisdictions; u> operate all formal and nonformaL 
^ instnictional units, except universities, within their 
territories; and to implement decisions made at 
the national level 

At the local level, the main administrative unit 
is the Nikko Educativo Comunal, or NEC. In 1975 
over 650 NEC's were operating, with 165 more 
(danned for 1976. Each NEC is composed of a 
central school offering the full 9 years of basic 
education and up to 10 satellite schools offering 
preschool and the first six grades of basic educa- 
tion. The director of each NEC administers all 
preschool units within his or her area assisted by 
a Community Education Council, which is respon- 
sible for organizing programs to meet local needs. 
This council, chaired by an educator selected by 
the Ministry, usually has from 10 to 20 mem- 
bers — 40 percent teachers, SO percent parents, 
and 30 percent from other communi\y groups. 

Financing 

M^r sources of educational finances are the 
National Government (through the Ministry of 
Education and other governmental agencies) and 
tuition payments at private institutions. For 1973 
and 1974, Ministry of Education expenditures for 
all levels amounted to 27,081 million soles, 7 
percent of which was spent on capital improve- 
ments. (U.S. $1 equalled 65.6 soles as of NoVciH- 
ber 1976.) Private tuition payments added ap- 
pn)ximately 8 billion soles or almost one-fourth of 
the total expenditures. For 1975 and 1976, esti- 
mated expenditures by the Ministry of Education 
are somewhat over 39,822 million soles, which 
represent about 81 percent of the total National 
Government expenditures and roughly 3 percent 
of the gross national pnxluct. 

Private Education 

Articles 5, 14, and 316 of the Ijy General de 
Educacion (1972) reaffirm the right of private 
individuals and gmups to maintain schools at all 
levels. In 1975, enrollments at private schools 
(called Centros Educativos Particulares — private ed- 
ucational centers) aca)unted for 14 percent of the 
total elementar}' and secondary enrollments. At 
the university level, over one-fourth of all stu- 
dents attended private institutions. Organizational 
and curriculum plans must be appmved by the 
Ministry of Education, and must conform to the 
general guidelines established for the educational 
system at large. Ministerial supervision and in- 



spection is practiced. Public financial support is 
permitted. 

Academic Calendar 

The pre-university academic year runs from 
the first week of March to January 6. It consists 
of three periods: the month of March for teacher 
planning, the period from April thmugh Decem- 
ber for instruction, and a week in January for 
arranging final administrauve matters. Through 
grade level 9, the instructional period is divided 
into trimesters as follows: from April 1 to the last 
Friday of June, fn)m the beginning of the second 
week in July to the last Friday of September, and 
from the second week of October to December 
30. For grade levels 10 through 12 the school 
year is broken into two 90-workijig-day semesters 
in the reformed system only. 

Schools do not operate on Saturdays, Sundays, 
or the following holidays: Holy Thursday' and 
Good Friday, May I, June 29, July 6, 28, and 29, 
August 30, November I, and December 24 and 
25. A normal class day might begin at 8 a.m. and 
end at 1:30 p.m. followed by extracurricular 
activities until 3:30 p.m. Adult educational classes 
usually begin at 6:30 p.m. and end at 9:30 or 
10:00 p.m. 

University schedules vary, but generally are 
divided into two semc^crs extending from March 
or April to December or Januarv*. 

Language of Instrucdon 

Spanish is the traditional language of instruc- 
tion. However, since May 1975 Quechua also has 
oeen recognized as an official language of the 
Republic and will therefore be a required subject 
at all levels of education. Even before 1975, 
bilingual education was provided in predomi- 
nantly Indian-speaking areas, and since 1973 all 
teacher-training pn)grains have included one Pe- 
ruvian vernacular language other than Spanish in 
their curriculum. Foreign languages may be 
taught from the beginning of the first qcle of* 
basic education. 

Grading System 

Official grading practices in all educational 
institutions throughout Peru follow a 0 to 20 
scale. Academic course grades of 16 or better are 
usually considered excellent; grades of 14 and 15, 
very good; grades of 13, average; and grades of 
1 1 and 12, passing. Attitudes, disciplines, and the 
like are reported to parents , on a five-point-Scale 
that corresponds to letter grades of A (muy 
huetia — very good), B (6m#'/m— good),' C (regular — 
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normal), D {deftciente — dericient), and E {muy 
df/irifiilf'— very deHcient). 

During the first 2 years of basic education only 
mathematics and language arts are formally 
graded. From the third year onward the folbwing 
sut^ects are graded monthly: Language arts, social 
sdenceSt mathematics, natural sciences, and man- 
ual work. Drawing, music, physical education, 
religion, disdpline, and attitudes are graded at the 
end of each^ trimester. Final course grades are 
determined through a variety of mechanisms 
including oral and wriuen examinations, trimester 
averages, class assignments, and class participa- 
tion. Promotion under the reformed system is 
generally automatic unless a student has failed 
three or more courses. 

Enrollments 

The Plan Del Peru 197 1 --1975 projects 100 
percent enrollment of the age gn>up 6 to 1 1 by 
1980. Since 1970, when it was estimated that 74 
percent of the 6- to 1 1 -year gnmp were enrolled 
in school, enn)llment growth has been impressive 
and ahead of that projected for interim target 
years. Between 1970 and 1974, growth in total 
enrollments for the first 6 years of schooling is 

Table L~Enrdlments: 1975 

(In thousands of persons] ^ 

Number of 

Level or type of sch(K)l students 

■ Totai ^.550 

Traclitional and adapted systems: 

Primary* 1.784.2 

Secondary: 

Academic^ day and evening 692.0 

Technical,' day and evening «^ 253.6 

Higher: 

Teacher training ...^ 1 0.0 

Higher technical 24.0 

University — ^ 166.1 

Reformed system: 

Initial 178.5 

Basic.' 

Grades 1-4, day route 1.109.7 

Grades 1-7, evening route 242.3 

Higher schools of professional education. 

grade level to 5.7 

Non format vocational 84.1 

Spedal education ... ^.^ 8.6 

" ] ^ "■' 

' Source did not cbrlfy the method used to apportion 
enrollment figure^ at ihTsT-lcvcI between the reformed 
system and the traditional and adapted^stems. 

Source: Adapted from Ministerio de Educacion, OHciita 
' Sectorial de Planificacion. Plan Bienal del Seciof^Edueacion 
1975-1976 and Drsarrotto de ia Educacion Peruana 1973^ 
. 1975, Infume.a la 45** reunion di* ia Conjerencm Intern/tcional 
dr Etiucnrion, Cinehrft, Septwmhre 1975. Lima, 1976. 
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estimated^at 6.7 percent for the total period as 
compared to the target of 3.3 percent, and for 
grades 7 through 9 is approxinfately 50 percent 
as compared to the target of 6.6 percent. 

Enrollments at the higher education level have 
been equally impressive. Between 1960 and 1970 
university enrollments increased 257 percent and 
between 1970 and 1974 almost 30 percent. 
Teacher-trainihg enrollments at the secondary 
level have begunMo show a decline because of 
plans to phase out 'the normal schools (separate 
teacher-training instiltUnons) and incorporate 
teacher training into th6\universities and ^the 
higher schools of professional education {escuelas 
superiores de educacion profesiomt)\ 

Enrollment figures f<)r 1975 ar^^shown on p. 7, 



EDUCATION THROUGH GfOOSE 



Elementary schooling under the reformed 
structure consists of an initial and a basic level. 
The initial level is divided into nurseries {cunas) 
for children through age 3 and kindergartens 
ijardines de nihos) for children 4 and 5^years of 
age. Education from grades I to 9 is in a period 
of transition from the" traditional 6-year primary ' 
and 3-year general sea)ndary sch(X)l to the re- 
formed 9-year basic sch(X)l for students between 
the ages of 6 and 15. 

In grade levels I through 4, the reformed 
programs are in operation; in grade levels 5 
thnmgh 8, the tradiuonal pn)grams have been 
adapted; and in grade level 9, the traditional 
(secondary) program is still in effect in regular 
schools, although in the adult education pnigram 
the traditional curriculum has been adapted?- 

Initial Education (Reformed System) 

Although there is no established curriculum for 
initial education in the presch(K)l years, recent 
government regulations {Reglamento de Educacion 
Inicial, June 1975) define four areas to which 
preschoof programs must be addressed: psycho- 
motor development, social and emotional devel- 
opment, intellectual development, and communi- 
cation skills. The objectives are essentially to 
detect and treat early signs of learning disability 
and to promote sound environmental, nutriuonal, 
and health standards. , / 

Schools operate both formally apd informally in 
specially designed centers j[f#^?ros de Educacion 
Inicial) through infonnal-'^rograms of the NEC 
(the centralized^scliool district), neighborhood 
assodauons, and specialized programs for parents. 
Parents who lack formal school training are 



TaUe 2.~Model curriculum for basic education, daytime for youth: 1975 



Number of hours per week 



First cycle 




Second wie 


Third c)x\€ 


I 2 3 


4 


5 6 7 


S • 9 



Sulyrct Pranicr (P): T P r P T P I P T P T P T P T P T P 



Total /or grath' 24 24 24 24 32 32 33 33 33 



Total ^.^^^ — ^16 ^ 16 18 16 S 16 H 20 12 20 12 16 17 16 l7 16 17 

language ans 4 — 4 — 4 4 4 ._ 4 3 3 — 3 — 

Mathematics ^. — 4 „ 4 - 4 4 5 5 2 I 2 I 2 I 

Natural science ^. I 2 I 2 I 2 I 2 _ 4 4 4 4 _ 4 

Social science ... 3 „ 3 - 3 „ 3 3 3 4 - 4 4 

Art education 3 3 3 - 3 3 3 2 I 2 I 2 I 

Phyisical education „ 3 3 _ 3 3 3 - 3.- 2 2 2 

Religion »^ I I I I I - I ~ I I t 

Foreign language ..-.^..-.^ — — ^. — 2 — 2 ,^ 1 I I I I I 

Manual arts... 3 „ 3 3 _ 3 5 ..5.-7 7' 7 

Technical drawing. — ^. 2 — 2 — I I I I I I 

Orientation... - - - — — .. 2 2 2 



Source: Esttuhn de Pre-lactihiluUui pura In argannanon de Centrales de Sen'ia(.s de los Sucleo\ Educativoi Comutmleu Vol II. 



Lima: Manserichc-Capirona S.A„ 1975. 



encouraged to participate in presch(x>l activities 
and to become familiar with presch(K)l program- 
ing so thai the home environment can reinforce 
sch(Kil objectives. 

Initial education is free but not compulsory. 
Many schcxJs operate for as long as 10 hours per 
day cv^n though students are usually in attend- 
ance for"^nl^2 tu 5 hours depending upKin the 
number of daily sessions offered. The Ministry' of 
Education pn)vi(ie^*general supervisicm of both 
public and private pr(55<;hools. In 1974, there 
were 1,179 public and BoQ private institutions 
offering approved presrhcxil'^programs. Minister- 
ial plans seek an enrollment of 50.3 percent of 
the 5-year-()ld age group by 1980. 

Basic Education (Reformed System, 
Grades 1-9)' 

There are two routes within basic education 
(edtiaicion Imica): a daytime route (hdsica regula0 
for youth and an evening niute (Imica lahoral) for 
adults, each divided into three cycles. (See chart.) 
The preschool level is not a prerccjutsite. Theoret- 
ically, the amount of time spent in each grade is 
not fixed. Pn)moti(m is achieved upcmxompletKJn 
of the prescribed experiences and behavioral 
objectives of the grade. 

Class periods last approximately 1 hour, with a 
high percentage of the student's time devoted to 
practical applicati<m of each subject. Tables 2 and 
3 show the number of hours of theory and 
Dractice for each subject in the model curriculums 



for the daytime and evening routes of basic 
education. " 

Uniforms of gray trousers or skirts with white 
shirts and gray sweaters are recjuired by law for 
all students. School insignias may be sewn on the 
sweater, but other distinguishing features are not 
permitted. 

Basic education is free in all public institutions, 
but students purchase their own textbooks fn)m 
grade 3 onward. Private schools, accounting for. 
about 14 percent of daytime students, follow 
identical regulaticms and employ the same text 
materials as do public schools. 

In ccmtrast to the traditional system, the re- 
formed system deemphasizes pure intelleaualism 
and attempts to change the elite character of 
educaticm by providing goals more universally 
acceptable and applicable to the citizenr\\ Thus, 
the curriculum aims at the integral development 
of the child including ade(|uate preparaticm for 
the labor market and promotion of his or her 
social participation in the life of the Naticm. 

Specifically, the basic educaticm curriculum is 
designed to accomplish the,folk)wing five tasks: I) 
Stimulate intellectual development and basic prep- 
araticm in scientific, technological, and humanistic 
knowledge; 2) promote self-reliance and perscmal 
gnm th; 3) cultivate a critical conscience that will 
enable the student to ''understand Peruvian real- 
ity better," to participate in the transformaticm of 
society in a responsible and creative manner, and 
to contribute to the safety and defense of the 



TMt Sr^MoM curriculum for iNisic cducatkNi, evening for adulu: 1975 







Number of hours per week 






First cj'de 


Second c)xlc 




Third cycle 




Grade: , ^ 
Theory (T)or- 


3 4 5 


6 


7 8 9 


Subfect 


Practice {?): T P T P 


T P T P T P 


T P 


T P T P T P 


Tt)ial for grndr - 


22 22 


22 22 22 


22 


09 OO 

dCdC ^2 






H S 13 9 13 9 

3 3 3 

4 4 4 - 
2 3 - 3 

2 „ 2 2 
4 4 _ 4 „ 


11 n 
2 

3 1 

- 3 
2 - 


// // // // // // 

2 - 2 « 2 

3 t 3 1 3 1 


Mathematics 


— — — 10 4 






Social science 

Religion 


1 _ 2 


3 _ 3 3 
2 _ 2 _ 2 


Orientation . 


w- 1 _ 


1 _ ^ 


4 


4 - 4 _ 4 _ 


Manual arts 




6 6 6 


- 7 


- 7 7 7 


Source: Estudio de Prrjactihilidad para la organizaaon de Centrales de Senncm dt los Sucleo% Educaiiw Comunalrs, Vol. II. 
Luna: Manseriche-Capirona S.A.» S975. 



Nation; 4) stimulate positive attitudes towards 
ramily Kfc, sodal cooperation, ethics, religion, and 
the I3;e; and 5) prepare the student for a useful 
occupation. Within each subject area, general 
objectives are further deflned in behavioral terms 
covering knowledge, aaivities, orientation, and 
work skilk. 

The curriculum is flexible, governed by de- 
tailed ministerial guides that may be adapted to 
local conditions and the maturity of the student. 
Minimum subject mauer includes language, math- 
ematics, social and natural sciences, art and 
physical education, religion, and manual arts, with 
the last receiving priority attention in the third 
cycle of the youth route and in all cycles of the 
adult route. 

Upon completion of basic education, a leaving 
certiPicate (Certijkado de Estudios) is issued in 
which the student*s general academic, social, and 
work skill development i% described. 

Adapted and Traditional Programs 
(Grades 5-9) 

From grades levels 5 through 8 (the last 2 years 
of the traditional primary sch(X)l and the first 2 
years of the traditional secondary school), the 
reform is only pardy in effect; in grade 9 (the 
third year of traditional secondary education), 
except in experimental situatbns, it has not yet 
been instituted. Most students in grade 9 still 
receive education very similar to that given in pte- 
reform years, and will more than likely a)mpiete 
their .^condary studies under the traditional 
structure* 

Traditional secondary education consists of 5 
years of study, grade levek 7 through II. Stu- 



dents selea either a technical sch(K)l pr()gram in 
which they concentrate their studies in some 
aspect of agriculture, industry, or aim^erce; or a 
general academic school program divided be- 
tween a common cycle of 3 years (grade levels 7- 
9) and a spedalized cycle of 2 years (grade levels 
10 and II). This entire traditional route is to be 
replaced by the target year of 1980. ^ 

Students in adapted programs attend sch(K)l 
under the traditional structure, but with the 
curriculum and teaching methods modified to 
reflect the reform. Typical general academic 
programs during the basic cycle— grades 7 
thn)Ugh 9— might include course work in reli- 
gion, a foreign language, Spanish, geography, 
worid history, Peruvian history, mathematics, biol- 
ogy, art, and physical education. Weekly instruc- 
tion ranges upward to about 36 hours. The 
leaving certificate received after completion of the 
9th-grade level of either general academic or 
technical education is equivalent to that given 
after completion of the same level of basic 
education under the reformed system. 



EDUCATION FROM GRADE 10 THROUGH 
11 OR 12 

Traditional Pkfograms 

The specialized cycle of general (academic) 
secondary education (grade levels 10 and 11) is 
divided into studies in the humanities and studies 
in the sciences. The curriculum consists of up to 
26 hours per week of instruction in core subjects 
such as language, literature, Peruvian history, 
foreign langtiage, civics, religion, political econ- 
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«m\% psychology, art education, phy-siail cdiK'a- 
lion, and home economics. In addhion, the 
science specialization consists of 10 hours |Kr 
week of insiructicm during lx)th years in subjects 
such as biology, physics, chemlstr>-, geometrj-, and 
trig(mometry; in the humanities, it consists oi' an 
additional average of 12 hours per week of 
instruction in subjects such as world history, 
Spanish language, literature, Peruvian culture, 
geography, and other s<Kial sciences. 

Upon aimpleting the s|K*ciali7ed qckr of gen- 
eral academic (llih-grade level) education, stu- 
dents receive a secondary education certificate 
{Cryiijirado de Educacim Sratudaria Comfdcta, or 
simply Crrlipcado de Estttdios); and ii|>on complete- 
ing the llth-grade level in technical sea)ndar>' 
edtication, tlicy receive the title Tendco, All sec- 
ondary cenificatcs and titles indicating completion 
of a specific program entitle the student to enroll 
in university and <Hher advanced programs, al- 
though technicil graduates in the various fields 
are usually limited to the following s|)ecilic fields 
of study in higher education institutions: 

Trchntfttl \rtiindan ftrUl Ihnhrr rtlmatutn juhl 

AKrktittiirc Agriculture, anuniil science, lor* 

cstrv. agriculiural engineering. 

liuiiincss adniinistnition. 
Oiimncrie***. - Kconomiis. actouninig. publu 

relations, business admiiiistni- 

lion, advertising, journalism. 

tourism, social ser\«e» ediu.i- 

tion. 

hwlustn Industrial engineering, meclun' 

ic.il engineering, elect ronits, 
ImMuess adniinistr.uion. general 
n)etlunic!». electriiit\« 

Reformed System: Higher Schools of 
Professionul Education 

In the reformed system, the Khh. Ilih, and 
12th years of schcK>ling are offered in "higher 
sch(K)ls of professional education" (ncneltts snper^ 
iorts de educacion profeshm(d—VS\iy^) and consti- 
tute the first cycle of what is termed higher 
educaticm under the new reformed system. As the 
traditional system is gnidually replaced, enroll- 
ment in the ESEFs is expected to mcreasc 15.4 
percent annually Ixjtwc-en 1975 and 1980 so that 
48 percent of the relevant age group will Ixj 
enn)lled during the target year. At prc^nt, there 
are ESEP programs in the cities of Are(|uipa, 
Cuzco. Huancayo, Iquitos. Juliaca, Lima, Mixj- 
ue(|ue, Piura, and Puno. 

The ESEP level is open to graduates of the 9- 
year basic sdi(M)l and to students who have 
completed the common c>'cle of the traditional 
seomdary structure. There are neither entrance 
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examinations nor tuition payments in the public 
programs. The ESEP is mainly, though not 
exclusively, a voGitional/technical schiK)l that of* 
fers the student !>oth general education and 
pnifessional (airecr) preparation in a marketable 
skill. It consists of only one track in which 
students may (1) terminate their studies at various 
|)oints and receive certification for work com- 
pleted or (2) continue their studies until grantee! 
the title Bachdieraio Profesiomd, which Is rc<juire<l 
for entnuice into the imiversitics. 

Some flexibility is penuitted in the curriculum 
so that it may adapt to local resources, needs, and 
priorities. It Is designed, however, to incorporate 
subjects for the tenninal stiKlent as well as for the 
student going on to tlic university, and to devekip 
the individual both humanistically and scientiti* 
cally while orienting him or her toward aaive 
particpation in a changing sociciy. All subjects are 
to l)e taught partially through independent or 
gn)up study, thereby limiting a teachers function 
to that of a resource person rather than an 
instructor and thus maximizing teacher resources. 
Table 4 shows a model curriculum for the 
general educuion part of the ESEP airriculum, 
including the number of hours in independent or 
group work. 

The viirious fields in which vocational/profes- 
sional tniining is a\.iilabfc at one or more schiKils 
are a^ fblk)ws: 



Accounting 
A(lini.<istmtion 
Agriculture 
Animal Science* 
An 

Autfunotive Mechanics 

liusine^s Kflucatioti 

Chemist r\* 

CoitMruiiiori 

Kconomics 

Kducation 

Elect ncit> 

Klc^ctnniics 

Fisher\' 

Forestry 



'(ieneral .Nfcchanics 
Heahli 
lournalt'sin 
ljbr«ir>' Science 
Metallurgy 
Mining 
Nursing 
Petr(»leuin 
Hiarinacy 
Ka<lio 
Secretarial 
StKriul .Service 
Statistics 
lexlik'S 



HIGHER EDUCATION 

For the most part, the traditkmal higher educa- 
tion system is still in effect in Pent. Attempts to 
insutute the refonned system liave in general met 
with resistance, particularly in the universities. 

Traditional System 

riie tr;«ditional higher education system in Peru 
has consisted of universities, higher normal 



11 



Table 4^-€eiieril educatkm curriculum modd for the ESEP Icvd: 1974' 



Hours per H-cck 

' 

itS!>it'ucior or gnwp work jnstrucuir <ir group nork 

Tohi . 21 26 16 * 

Formal language _ . 4 5 3 5 

(mathcmatia, grammar structure, etc.) ^ 

Spannh . — 3 4 0 0 

^ F<irctgn language . . . 2 4 i> , 4 " 

Social research . , 3 4 o ' 4 ^ 

(hhiory, geography, eaimimics. p«iUiical sciciKe. 
admintstratMHi, legtOatMHi) 

Scientific research . ... 2 2 3 5 

(chemistry, physics. bi(ik>g>% eic.) 

An/aesthetics ^ , 3 3 o 3 

Group work and guidance ^. ^. ."1'... 4 0 4 0 " 

fhysicai education 0 ^4 ^ ^ \ % 

• JProfessional (career) prepani!i<m in a niaiketal>lc skill forms a major part of ihc tnilning in the higher schools of 
professional educati<in {escurk supntor Murafum /»ro/r«(iMfl/— E.SF.Fs). This table gives <mlv the general education 
curriculum nvidel. 

Source: Adapted from: Republic of* Peru, Direction deiicrat dc F.diicaciiin Superior. Kstrurlura Cumcuhr del Primer Ckh 
dr Eima€¥m Sufttriod (Dt^cumenKi interiMi y prclimniar). 1974. 

Table S^Uiiiversities, with date founded, location, and fields of study offered: ^197^ 



l»Mituti<in 



Date 
loundcd 



|jocati<in 



Fields of siudv 



TMk Univertities: 



Universtdad Nacitmal Agrarta 



* 1901 IJma 



Universidad National Agraria dc la 1964 Ting«i Maria 
Sdva 

Universidad Nack>nal dc la Amazonia 1961 |(|uitos 
Peruana 



Universidad Natitiiial del Ccnini del * 1959 Huanca\o 
Peru — 



* tversidad Nackmal **I)aniel \kidcs * 1965 Cerni de Piiscci 
airion** 

Universidad Naci<mal de Educacion 1967 Chosica 
**£nri(|ue Guzman y Valle** 
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Undtr^radutttt: Agricultural Engineering, Agronomy 
(Hkilog) . Chemistr)\ Meieon>k>gy. Statistics). Animal 
Sckrnce, Fishing, Engineering^ F(kk! Industries, For- 
estry, Social ScietKes (AdminiMraiion, Economics, 
Education. Home Econtimics, ami Sockikigy). 

GraduaU: Agricultural Ecimomics, Animal Producticm, 
Oitnmunicaikms, Enionxik^gy, Nutriikmal ScteiKes, 
Plant Pathology, and Sii«l and Water Resource^ 
Engineering. 

VndtrgraduaU: A^ninomy, Animal Husbandr)*. 

UndfYguulmttt: Agricultural Engineering, Agro,. „ 
Clicmisir)', Economia, Education. Forestr)', Sciences 
(Bkilogy, Fishing Engineering, .Mathematics, Nt/rs* 
ing, Ph^'sks). 

Undrrgraduate: Administration (Accuuniing, Business 
Adntinistraikm, Fxon»mics), Agrvmomy, AntmaliSci' 
**ncc, Architecture, Art, Chemkal Engineer*)g, For- 
estry, Industrial Engineering, Mechanical and 
trical Engineering, Mines, Nursing, Prim:*ry 
Education, Secondary Education, Soci;il Sciences 
(Anthropok>gy, Huuianuies), .Social .Servke, apd- 
cki!og>\ 

UndfigraduaU: Economics and Com merce. Educatkm, 
and Mining anH Metallurgy! 

Underf^aduaif.-^ An £ducatk>n, Educatkmal Administra* 
tkm, Humankies and Social Sciences, Physical Educa* 
tk>n. Preschool Educatkm, Primary Education," Sci* 
ences (Geography, Mathematics), and -Secondary 
Educatbn. 

CradmU: Educatk>n and Phibsophy. 



Table S,r--»UiiiversUks, with date founded* location, and fields of study ofiTercd: 1975— Contd* 



lastitudon 



IVatc 
founded 



Fields oI'Mudy 



Universtdad National "^Federia) Villar* ^ 1963 Lima 
rear 



Universidad Nacional "^Hermilio Valdi- ^ 1964 Huanuco 
wn** 

Universidad Nacional de Ingenieria ^ 1875 Lima 



Universidad Nacional **Jose Faustino ^ 1967 Huacho 

Sanchez Carrion** 
Universidad Nacional Mayor de San 1551 Lima 

Marcos 



Universidad Nacional ^'Pedro Ruiz ^ 1970 l^mbayc(iue 
Gallo- 

Universidad Naciona) dc San Agustin 1825 Are({Uipa 



Universidad Naciona! de San Antonio 1692 Cuzco 
Abad 



Universidad Nacional de San Cristobal 1677 Ayacucho 
de Huamanga 
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Undrrgraduate: Architecture and Urban Planning, Biol* 
ogy; Chemical Engineering, CtvU Engineering, Com-, 
mon Secondary Education, Dentistry, Economics and 
Commerce (Accounting, C<K)peratives, Economics)^ 
Elearical Engineering, Geography^ Law and Political 
Science, Meciianical Engineering, Medical Sciences, 
Nursing, Oceanography and Fbheries, Psychology, 
Pure Science (Mathematics, Physics, Statistics), Social 
and Administrative Sciences (Administration, Social 
Service, Sociology), and Veterinary Medicine. 

Undergraduatr: Accounting, Agronomy^ Economics and 
Commerce, Letters arid Education, and Nursing. 

Undergraduate: Architecture, Civil Engineering, Eco* 
nomics. Geology^ Industrial Engineering Systems, 
Mechanical and Electrical Engineering, Mining and 
Metallurgy, Petroleum Engineering* Sanitar}* Engi- 
neering, Sciences (Chemistry, Mathematics, Physics, 
Statistics), and Urban Planning and Art. 

Graduate: Sciences (Applied Mathematics, Applied Me- 
chanics, Chemistry, Geology,^ Physics, Systems Engi- 
neering). 

Undergraduate: Administration and Economics, Fisher- 
ies. 

Undergraduate: Accounting, Admin isti ^tive Sciences, 
Anthropology, Art, Biology. Chemistr\» Dentbtry, 
Economics. Education, Engineering (Chemical. Ele^:- 
trical. Geological, Mechanical, Metallurgy), Geog- 
raphy, History, Human Medicine, Journalism, Law 
and Political Sciences, Linguistics, Mathematics, Med- 
ical Technolog)', Nursing, Obstetrics. Pharmacy and 
Biochemist r}'. Philosophy, Physical Education, Phys* 
ics. Psychology, Social 'Work, Sociology, Spanish 
Literature, Statistics, and Veterinary* Medicine. 

Graduate: Art, Biolog)*, Economics, Education, Geog- 
raphy, Histor\'. Law and Political Science, Linguistics. 
Literature, Mathematics, Medicine, Pliilosophy, and 
Psychology. 

Undergraduate: A'-^'onom), Animal Science, Biolog\, 

Veterinary^ .Nfedicine. 
Undergraduate: Architecture, Biology, Chemistry*, Eco- 
nomics, Education, Fisheries, (ieology. History, In- 
dustrial Relations, I^w*, Literature, Medicine, Nurs- 
ing, Philosophy, Psychology, Pure Mathematics, 
Social Service, and Sociology. 
Graduate: Accounting, Biology, Chemistry. Economics, 
Education. Geology. History, law. Literature, Philos*. 
ophy. and Social Sciences. 
Undergraduate: Accounting, Agronomy and Animal Sci- 
ence. Anthrop<}logy. Biology, Economics. Education, 
Chemical Engineering, Civil Engineering and Archi- 
tecture, Law, Letters and Humanities, and Physics 
and Mathematics. 
Graduate: Anthropology, Biology, Economics, Educa- 
tion. History and Geography, Philosophy, Physics 
and Mathematics, and Spanish and Literature. 
Undergraduate: Agronomy*. Anthropology, Biology* 
Chemical Engineering, Mine Engineering, Nursing, 
Obstetrics, Primary Education. Secondary Education, 
and Social Service. 



found«d. location, and fields of study offef«d: 1975-Contd. 



IllSlttlttKHI 



Date 

(bitiuicd I^KUtHm 



Fielch of study 



UmvenicM Nacbnai ' San LuU Gon- 1955 Ica 



i - 

Univenkiad Nacional Tecnica del Alti- 1961 Puno 
piano 

. Umversidad Nacional Tecnica de Caja- 1962 Cajamarca 
marca 

Univenidad Nadonal Tecnica del Cal- 1966 Caibo 
lao 

Unimsidad Nacional Tecnica de Piura 1 961 Piura 



Univenkiad Nacional de Trujillo 1824 TniJIlo 



Pontificia Univcrsidad Catdlica del 1917 Lima 
Pteru 



Univenkiad ParUcular Caiolica Santa 1961 Arequipa 
Maria 

Univenidad Femenina del Sagrado 1962 Lima 
Corazon 

UniVenklad hirtkular -|nca Garctlaso 1964 Lima 
deb Vega- 



Univenkiad Particular de Lima 



1962 Uma 



Universidad hirtkular del hKifico 1962 Lima 
Univenkiad Pinkular Peruana "Caye- 1961 Lima 
^ tano Heredia** 



Univenidad Pinkular de Piura 



1968 Piura 



ERLC 
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UndngmdmU: Accounting, Agronomy* Civil Ei^ineer- 
ing. Dentistry* Economics. Fisheries. Human Medi- 
cine. Law and Poiiucal Science. Letten and Educa- 
tion, Mechanical and Electrical Engineering* 
Pharmacy and Biodiemistry, and Veterinary Medi- 
cine. 

Undergraduatfz Accounting, Agrkultural Sciences, Eco-^ 
nomics, Nunuig, Social Servke, Topography, and 
Veterinary Sciences. 

Undergraduate: Agronomy, Civil Engineering, Educa- 
tion, and Nursing. 

Undergraduate: Chemkal Engineering, Economics and 
Acoountuig, Hydro-bk>logical and Fishuig Resources, 
and Medianical and Eleariod Engineering. 

Undergraduate: Accounting, Agrarian Sciences, Eco- 
nomics, Fidi Engineering, and Industrial Engineer- 
ing- . 

Undergraduate: Bblogy, Economks, Educatk>n, Chemi- 
cal Engineering, industrial Engineering, Law and 
PoliticaL Science, Medicine, Nursing, Phannacvv 
Physks and Mathematics, and .Social Sckrnces. 



Undergraduate: Administrative Sciences (Accounting, 
Business Administratmn), Agronomy, Educatkm, En- 
guieering (Gvil, industrial. Mechanical, Mines) Law, 
Letten and Human Sciences (Language and Litera- 
ture^ Philosophy, History, PSiychology, Social Work), 
Sciences (Chemutry, Mathematks, Physics), and So- 
cial Sciences (Anthropokigy, Economics, Socmlogy). 

Graduate: Chemistry, Economics, Educatk>n, Engineer- 
ing, History and Phik)$ophy, Law, Mathematics, and 
Social Sciences. 

UndergraduaU: Dentistry, Economics and Comnurrce, 
Educatmn, Law, Nuning, Pedagogy, Social Commu- 
nkations Science, and Social Service. 

Undergraduate: Education Linguistics, I^()xhology, and 
Sociology. 

Undergraduate: Administration (Administrative Engi- 
neering, Business Administration, Publication 
Adminbtration), Economks and Accounting, Educa- 
tion (Primary, Secondary Commercial, Secondary 
Common), Psychology (Clinkal Psychology, Indus- 
trial Psychology), and Social Sciences (School PSy- 
chobgy, Sock>k>gy). 

Craduate: Education. 

Undergraduate: Accounting, Administratk>n (Adminis- 
tration of Cooperative Educatk>n, Business Adminis- 
tration, Education Administratbn, Public Adminis- 
tration), Communication Sciences (Advertising, 
Journalism, Movies, Publk Relatbns, Radio and 
Telcvisk>n), Economics, and Industrial Engineering. 

Undergraduate: Administration, Economks. 

Undergraduate: Dentistry, ^fedicine, and Sciences (Biol- 
ogy, Chembtry). 

Graduate: Biology, Chembtry, Medkine, and Statistics. 

Undergraduate: Business Administration, Engineering, 
Industrial Engineering, Information Sciences, and 
Liberal Arts. 

Graduate: Humanities. 
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Table S^Univcrsities, with date founded, location* and fields of study offered: 1975-Contd. 



Iitsiiimion 



Date 
loiiiulfd 



Fields (if MU(I\ 



Universidaa Funicular Ricanlo Palma IW9 Lima 



Universidad Particular "Sail Martin de I9<)2 Lima 
Purres" 



Universidad Particular San Martin <le 1975 Tarapoto 
Tarapoto 

Universidad Particular "Victor Andres 1968 Ayacucho 
Belaunde" 



Undergraduate: Accounting, Architecture and Urban 
Planning^ Biology. Economics. Economics and Busi- 
ness Administration. Engineering (Civil, Electronic), 
and S<Klal Sciences. 

Underfrrnduate: Cooperatives, Economics (Accounting, 
Business Administration), Industrial Relauons, Jour- 
nalism. Law Education, Psychology, Social Service, 
S4>dology« and Statistics. 

Undrrgraduate: Biology, liters, and Education. 

Vndergruduatei Accounting, Economics and Administra* 
tion, Education, I-aw and Political Sciences, Penal 
Sciences, and Social Service. 



» UnivcrMiy status was granted in I9t>0: previously called Euiiela ^'(uiomd de Agrkultura y V etermaria. 

* Became a pr x institution in 1962; preuously called Unnrrsidad Particular C^munal del Centra. 
^ Instruction H-as first offered in 1962 when it was an afllliate o( Universidad Xacional de Centra. 

* Instruction was first offered in 1961 when it was an affiliate o{ Universidad Particular Comunal delCentro. 

* University status was granted in 1955; previously called Escuela de Ingeniero^ Civiles y de Minm. ^ . , 

* Instruction was first offered in I960 when it was an affiliate of Universidad Particular Comunal de Centra. 

^Founded as Escuela dr Agronomia de iMmbayeque in I960; was granted university status in 1963 under the name 
Unixmidad Xacional .4grarm del Xortf, and in 1970 was merged with Universidad Xadonal de Lambayequr (originally founded 
in 1963). 

Originally founded as Universidad Particular Peruane de Ctmcias y Trcnologia m 1966. 
Source: A<!apied from Gub Estudtantd para poittdantes a Universidades. institute Militares y otros Centros Superiores. Uma: 
1975: Study hi Peru. Institute oflnternational Education. Uma: 1972: umiOradosy Tttulos Que Otorga la Universidad Pnuana 
(Programasy Departmentos Academical). UniaL Consejo N'acional de la Universidad Peruana: 1974. 



schools and {K^agogical institutes (discussed un- 
der **Teachci Education**), and higher technical 
institutions. 

Umver.sities.—Tht principal Peruvian univer- 
sity— anH oldest in all the Americas— is the C/mV 
ersidad Nac'wnal Mayor de San Marcon, which 
accounts for apprt)ximatcl>" 13 percent of tcnal 
higher education enrollments. The next largest 
are the Unnrrsidad Nacinmd *'Federico Villamar 
and the Univers'dad Naciomd de San Agnstin. 
Together these three public institutions account 
for nearly 32 percent of total higher education 
enrollments and 44 percent of public enn)llments. 
The Ponlifkta Univeraidnd Catolica del Peru is the 
major private institution of the country and has 
the fourth largest enrollment of all Peruvian 
institutions. Of the total 1974 enrollment esti- 
mates* 73 percent of the students matriculated in 
public institutions and 27 percent in private 
institutions.^ Growth in enrollments during the 
past few years has been rapid* but is expected to 
level off in the coming years. No increase is 
planned in the percentage of the age group 
pursuing university studies, which in 1974 was 
10.6 percent. The 33 universities* with founding 
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*Coniejo Nacionai de la Universidad Peruana, 1975. 
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date, location* and fields of study offered in 1975, 

are listed in table 5, 

Historically, Peruvian universities have consisted 
of semi-independent faculties, schools* and spec- 
ialized institutions to which a prospective student 
made direct applicJition. Even before the new 
reformed system, the university organization was 
changing so that its components were becoming 
entit\es called departments instead of schools* and 
academic programs instead of faculties. A depart- 
ment is responsible for course instruaion and 
research; an academic program develops the 
major Helds c f study, which may involve one or 
more departments. ^ 

The university is Icmsely administered by a 
reaor who is elected to a 5-year term of office by 
representatives of the university community, 
which may include students* faculty* administra- 
tors* and often alumni. The rector is the legal 
representative of the university and presides over 
all university councils anci assemblies. He^is also 
responsible, with the aid of vice rectors* for the 
daily administration of the university. 

Admission to Peruvian universities is highly 
competitive* with an estimated one place for every 
three applicants. All universities administer an 
entrance examination as well as requiring second- 
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ary school completion (a certificate of 5 years of 
day study or 6 years of evening study) plus a 
^ ■ ^- certificate of good conduct from the secondary 
-school froin which the prospective student gradu^ 
ated. To^tter their chances for admission, 
^ stiiUents frequently spend a year at one of the 
numerous schools that specialize in preparing 
studehtj» for the university entrance exam. 

Graduates of the traditional technical secondary 
programs are limited in their choice of studies 
(sec p. 10). Married students may not pursue 
careers in nursing or the armed forces. Students 
intending to major in diplomacy must be Peru- 
vian by birth and demonstrate fluency in a 
^ , foreign language. 
. i Degree, requiremenu have also been in the 
process of change but generally consist of (1) 2 
years of general studies, after which the Bachiller- 
r ato ^egree-'^ may be awarded, and (2) 2 to 4 or 
mofe years of specialized study (the average is 3 
years) in an academic or professional field, after 
7 which the academic or professional title is 
awarded that is considered the terminating basic 
- ijfiiversity certificate. Table 6 lists selected tradi- 
tbrial undergraduate university fields of stud>% 
with the degree and tide earned and the average 
number of years rec]uired for the title. 

Graduate degrees are offered by' several uni- 
versities in specialized fields of study. In general, 
the degree Magister represents an additional 2 
years of course study plus a thesis. The degree 
Doctor^ offered in such fiefds as law, education, 
: literature, history, and phibsophy, represents 3 
years of study and research beyond the basic 
iiniversity title. 

Ttntion fees in both public and private universi^^ 
ties are minimal, ranging from about the e(|uiva- 
lent of US $1 per semester to $230 in some 
private universities. The entrance examination fee 
is usually about the equivalent of US $12\nd 
transcript fees are about US 52. in most cases the 
universities have made special provisions for stu- 
dents who are unable to make tuition^ payments 
because of economic reasons. Some private uni- 
versities charge tuition fees in accordance with 
family income. 

Higher technical institutions. — Higher technical 
institutions include schools of nursing, schools and 
institutions of administration, military sch(K)ls, 
national institutes, and specialized institutes. Com- 
pletion of secondary-level training b not necessar- 



ily a prerecjuisite for admission to a)l such institu- 
tions, but is desirable. In most cases, ptograms of 
study are 3 years in length and lead to nonuniv- 
ersity degrees and tides. 



'Note that under the reformed system the Bachillerato 
Pfoftwnud degree (usually referretJ to simply as the Bachil* 
teraio) Indicates completion of the ESEP level, which rcprc- 
senu only 12 years of schooling. 
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Reformed System 

Under tlie reform provisions, Righer education 
(as so denominated in Peru) will be divided into 
three levels or cycles. The first cycle will be 
offered at grade levels 10 through 12 in the 
higher schools of professional education (escuelm 
superior de educacion profesioual—ESEPs) discussed 
earlier. The second cycle will offer undergraduate 
and professional (career) education studies, and 
the third or graduate cycle will emphasize special- 
ized research. 

Second cycle.— The objeaives of the second cycle 
of higher education, as legally formulated to date, 
will be (1) to provide a complete academic and 
professional preparation in an interdisciplinary 
area, based upon a bniad understanding of the 
general culture; (2) to instill refleaive and cieative 
thinking, as well as rc^arch ability in the areas of 
die humanities^ the sciences, and technology; and 
(3) to e(|uip students for active citizenship. 

Sea)nd cycle higher education will consist of 
specialized study at a university or other institu- 
tion of advanced studies such as officer training 
schook of the Armed Forces, police academies, 
and religious seminaries. The academic year will 
be divided into 2 semesters of 90 working days 
each and will follow a system of credit hours. 
Entrance to a higher education institution will 
re(|Uire the titfe Bachillerato Profesional but not any \ 
particular previous specialization, for the stated 
reason that the curriculum is to be flexible and is 
to accommodate the needs and preparatbn of the 
individual student. The length of programs may 
vary although, generally speaking, the first uni- 
versity degree (Licenciatura) will be awarded after 
4 years of study, and the second (Maestrta) after 
completion of additional prescribed prerequisites. 

The national university structure is to be 
headed by an autonomous national assembly of 
universities (Asamblea Universitafia Nacional) com- 
posed of representatives from every university in ' 
the country in a membership ratio of one-third 
students and two-thirds faculty and administra- 
tors, plus two representatives of the nonpix)fes- 
sional staff A l5-member representative council 
of this assembly (Consejo RepreserUativo del Sistema 
Universitario), employing the same membership 
guidelines, is to serve as the executive body, and a 
general secretariat (Secretarta General) composed 
solely of pmfessionals will serve in the capacity of 
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. TaUe (U-Selecled triditioiial undergraduate university fields of study, with degrees and tides 
earned and average number of years required for the latter: 1975 



Fiddofstuiy 

Accounting 
Animal Science 
Anthrapofogy 
Architecture 
:Biology ; 
Chemistry 
" Dentistry 
Economics 
EducatioR 



Engineering:^ 
Agricultural 
Chemical 
Civil 



Electrical 
Forestry 
- Industrial 
Mechanical 
Systems 

Law ' 

Medkine 

Oceanography 

Psychology 

Sociology 



Degree 



Tide 



Average years of stid y 
required for the ude' 



Bachiller en Ciencias 
Bachiller en Cie'ndas 
Bachiller en Ciencias Sociaies 
Bachiller en Ciencias 
Bachiller en Ciencias 
Bachiller en Ciencias 
Bachiller en Ciendas 
Bachiller en Humanidades 
Bachiller en Ciencias or 

Bachiller en Humanidades 
Bachiil er en Ciencias 



Bachiller en Humanidades 
Bachiller en Medicina or 

Bachiller en Ciencias 
Bachiller en Ciencias 
Bachiller en Humanidades 
Bachiller en Ciencias Sociaies 



Contador 

^ngeniero Zootecnista 
Licendado en Antropologia 
Arquitecto 
Bidlogo 
Quimico 

Licenciado en Odontologia 

Economista 

Profesor 



Ingeniero Agricola 
Ingeniero Quimico 
Licenciado en 

Ingenieria Civil, or 

Ingeniero Civil 
Ingeniero Elearicista 
Ingeniero Forestal 
Ingeniero industrial 
Ingeniero Meca'nico 
Ingeniero de Sistemas 
Abogado 
Me'dico*Cirujano 

Ingeniero Pesquero 
Licenciado en Psocologia 
Licenciado en Sociologia 



5 
5 
5 
5 
5 
5 
5 
5 
5 



5 
5 

5 
5 
5 
5 
5 
5 
5 

5-7 
»-9 

5 
5 
5 



* Years of study may vary from university to university. 



a technical advisory body to both the assembly 
and council Additionally, there is to be a national 
consultative council (Consejo Consuttivo Naciomt) 
of governmental and community representatives 
and regional coordination councils {Consejos de 
Coordinacion Regional) to carry out the work of 
the national assembly on the local level. 

The internal organization of universities is to be 
similar to that of the national university system; 
policymaking and ultimate control are to be in the 
hands of a university assembly {Asamhlea Universi- 
taria) composed of two-thirds faculty and adminis- 
trators and one-third students plus one non- 
professional staff member. The university council 
(Consejo de Gobiemo), headed by the reaor of the 
university, will be the university's executive body. 
The consultative council (Consejo ConsiUtivo), com- 
posed of members of the community and alumni, 
will advise the university council; and various 
technical bodies will professionally advise, plan, 
and execute university programs. 

Third cycle.— The third cycle will lead to the 
doctorate degree (Doctorado). There are no formal 
courses of instruction because the degree will be 




awarded primarily upon demonstration of compe- 
tency in research. The degree program is planned 
to be of approximately 2 years' duration. Either 
the Licenciatura or Maestria will be required for 
students seeking third-cycle training. The newly 
created National Imtuute of Higher Studies (Insti- 
tuio Nacional de Altos £studios) will be in charge of 
coordinating, supervising, and directing this cycle, 
and in cooperation with the Nation's universities 
and university-ailtlliated institutions will also offer 
course work and awarB degrees that are not dupli- 
cated by the universities. 

TEACHER EDUCATION 

Teachers are trained in a number of institu- 
tions, both traditional and adapted. 

Traditional System 

Within the past 2 decades, teacher training and 
certification requirements have undergone a 
number of changes, so that today's teachers have 
obtained their credentials in various ways. In 
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general, the traditional system has included nor- 
mal schoob on the secondary level, higher normal 
schools or pedagogical institutes on the higher 
education level, and (also on the higher education 
levc^) teacher education programs at* universities 
pnering degrees in that field. Graduates of any of 
these prbgrams arc classified as first-class teachers 



designed for prospective elementary-level teach- 
ers. The most common academic title awarded 
was Profesora df Educacion Primaria. The 4-year 
programs were generally designed for prospective 
secondary-level teachers. The academic titles 
awarded included: Projfsor de Educacion Primaria 
(a tide indicating 4 years as well as 3 years of 



{Mae^m df Pnmna Categona). In 1974 they made * teacher training). Pmjesor df Educacion Sfcundaria. 



Up 69 percent of the public and private school 
teaching' force, - - 

Teachers may also be classified as second-class 
teachers {Maestras de Sfgunda Categorta) or third- 
class teachers (Maestros de Tercera Categorta). A 
second-chss teacher is one who has not completed 
: one of the previously mentioned teacher-training 
programs but who holds at least a secondary 
uipci completion certificate and has taken some 
advanced courses in education or holds a postse- 
condary tide in a field other than educatbn. In 
1974, 6 percent of the teaching force was so 
classified. 

> A third-class teacher has usually completed only 
elementary schooling and has had little or no 
training in education. These teachers predomi- 
nate in the rural areas. They made up 25 percent 
of the total teaching force in 1974, and 71 
percent of them taught in elementary schools. 

Until recently, normal schools (which trained 
elementary level teachers) operated on the sec 
ondary level. There were two types: urban nor- 
mal school^ that required completion of 3 years of 
general secondary education for admission, and 
/rural normal schools that required only an ele- 
mentary level leaving certificate for admission. 
The academic titles they awarded were Normalista 
Urband and Normalista Rural, respectively. Al- 
dioUgh these schools in 1951 were legally elevated 
to postsecondary institutions (or higher normal 
schools) requinng complete secondary education 
for admission, full implementation of the law did 
not take effect for some time after 1959. Like- 
wise, in 1959 their traditional 3.year program of 
study was extended to 4 years but, again, imple- 
mentation of the law did not take immediate 
effect. As late as 1967, most non-university 
teacher-training programs for the elementary 
level covered the fourth-year course requirements 
by expanding the daily schedule of the 3.year 
program to 38 hours of class work per week. 
Successful attempts to develop a uniform 4-year 
curriculum began only in the 1970*s. 

The higher normal schools or pedagogical 
institutes traditionally offered 3- to 4-year pro- 
ems of study following completion of secondary 
education. The 8-year programs were generally 
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Proffsor de Educacion Secundaria Tecnica, and Pnh 
fesor de Educacion Secundaria Comin. 

At the university level, teachers have been and 
still are trained in 5-year programs, although 4- 
year programs have also existed* University en- 
trance requires a secondary leaving certificate. 
After 2 years of study, the student receives the 
academic title: Bachiller en Humanidades, Especiali- 
dad: Educacion, After an additional 2 to 3 years of 
study, one of the following titles is awarded: 
Licenciado en Educacion, Profesor de Educacidn 
Primaria, or Prof esor de Educacion Secundaria. 

Adapted and Reformed System 

The educational reform is modifying the tradi- 
tional system by providing an education specialty 
in the ESEFs, the higher schools of professional 
education operating at the upper secondary level 
described earlier. These schools will produce 
parapmfessionals in education to assist in the 9- 
year basic schools. 

It is intended that eventually all teacher-train- 
ing, both for the elementary and secondary levels, ' 
will be in the universities. This, however, is a far- 
off projection. In the meantime, until the re- 
formed strurture is firmly esublished, die higher 
normal schools or pedagogical institutes will ^coly 
ably continue to prepare a large portion— almost 
40 percent— of the elementary and secondary 
teachers. In 1974, there were 45 of diese institu- 
tions (38 public, 7 private). 
* The reform has led to a revision of the 
programs of the higher normal schools and 
pedagogical institutes. They are now uniformly of 
4 years* duration and divided into two semesters 
per yean The curriculp.m covers four areas of 
study: (1) general education, (2) basic professional 
education, (3) specialized professional education, 
and (4) practice teaching (1 full year). 

Under the reformed system, students who have 
specialized in education at the ESEP level will 
receive the tide Bachilterato Prqfesional en Educa- 
cion, while those who pursue university level 
studies will receive the tide Licenciado en Educa- 
cion. Additional advanced degress and titles in 
education will include die Maestria and die Docto- 
rado (discussed under Higher Education). 
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Intervke Trifning \^ 

As part (jfits eflorts to facilitate a transfer fn>m 
the old \f the new system, the \<inistry of 
Education in December 1973 embarlced on a 
massive wiservice teacher-training pn>gram to pre- 
pare prploiisly certified teachers to instruct in 
i:«fonmllk:hooIs» which require a different orien- 
tation. During 1974, about 14J55 teachers were 
prepared^ for the new 9-year daytime basic school 
for youiA, 5,887 for the evening basic school for 
adultSt/i362 for preschools, and 897 for the 
ESEPs. These courses are taught through corre- 
spondence and technical visits fmm ministerial 
officials. 

The National Institute of Research and Devel- 
opment of Education (Instituto Nacional de Invests 
gacion y Drsarrotlo) has specific responsiWIity for 
the. inservice pn)gram, which has generally won 
the support of the principal teacher organiza- 
tions — namely, Sindicato de Edtuadores de la Revo- 
lucion Peruana (Educators Union of the Peruvian 
Revolution), Sindkato Unico de Trabajadores en la 
Educaeion del Peru (Educational Workers Union ojf 
Peru), and Colegio de Doctores en Educacibn (Col- 
lege of Doctors of Education). 



SPECIAL EDUCATION 

Special education,- which extends through all 
levels of the reformed system, is defined as 
education for gifted children and those limited by 
mental retardation, inadec|uate social adjustment, 
and physical defects such as blindness and audi- 
olingual pn)blems. In 1975 there were 71 centers 
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of special education throughout the country, 21 
of which were privately sponsored. In addGiion, 
remedial education classrooms {aulas de niveladon) 
for students with beaming pniblems in the early 
years of elementary level education are common 
in grades 1 and 2. 



NONFORMAL EDUCATION 

A prime objeaive of the education reform is to 
develop a nonformal system for a)ntinuing edu- 
cation in which all members of society may 
participate at any point in their lives. Peru^s 
educational leaders consider nonformal education 
programs an integral and permanent part of the 
overall effort. The principal tasks of this system 
are (1) to mobilize community members into joint 
community development efforts, (2) to provide 
the adult population with education equal U) that 
in the formal system, (3) to transform underem- 
ployed and unemployed adults into economically 
productive workers, and (4) to increase the pro- 
ductivity of present workers. 

The Ministry of Education has primary admin- 
istrative responsibility for nonformal education, 
although other government and private agencies 
offer nonformal programs as well. (See table 7 for 
a selected list of such programs.) The Junta 
Pennanente de Coordinacion Educatwa, with a mem- 
bership of private and public representatives, is 
the major body for coordinating nonformal pro- 
grams, exchanging data on the status of the 
various programs, and making reaimmendations 
especially concerning overlapping programs. 



Table 7.r— Selected nonformal training programs with objectives and entrance requirement, by 

sponsoring agency: 1975 



Sponsiiring agency 



Pn)gram 



Objectives 



Entrance rc(|uirement 



Ministry of Education 



Basic Working Eduration* 
{Edvainon Bdsm Lufmral) 



Education Centers of Special 
Professional Training (Crn- 
tros Educathm dr CaUfication 
Pro/nsionai Extraordin(trm< — 
CE-CAPEs) 



To provide educationally deprived 
members of the adult population 
with relevant learning expcrieiKes 
comparable to those provided for 
school*age children in formal 
schools; to assist the literacy pro- 
gram goal: to train workers to per-, 
form socioeconomic niles: to pre- 
pare the individual for life-long 
self-instruction; and to suppon the 
structural transformati<m of the so- 
ciety. 

To train apprentices (for entering 
specific occupations), the self-em- 
ployed, the unemployed, and the 
underemployed: to provide inser* 
vice training for workers; and to 
redirect workers towards active so- 
cioeainomic panicipation. 



Over age 15. 



Varies with specific train- 
ing program, but areas of 
usual consideration are 
age,^ aptitudes, expert* 
ence, and knowledge. 



1« 
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Table 7.--«lccled iMNifonnal traimng prognuns with objectives and entnnce raiuirement, by 

sponsoring agency: 1975-^Continued 



Objcciivcs 



Ministry of Agricul- 
ture 



Literacy Program 

(ALFIN: Aijabetmcion inte* 

National Educational Televt* 
sion Institute 

(instituto Nadonai de Tfteduca- 
cion) 

{^motional h^>grams 
{Programas Especkles) 



Entrance rciiuircment 



Extension Education* 
ifxtension EductUifa) 



Ministry of the Armed 
Forces 



Ministry of Energy 
and Mines 



Ministry of Ftthing 
Maniitry of Health 



Farmer Improvement (for 
men) {Promocion Camprsim) 



Farmer Improvement (for 
women) 

{Promocion Campesina) 



Farmer improvement (for 
youth) 

{Promocion Campesina) 
National Center for Research 
and Training for the Agrar- 
ian Reform 

{Centro Nacionai de Capacita- 
cion f Invntigacion para la 
Rfforma Agraria) 

Literacy program of the 
Armed Forces 



Adult education in Pasco 
mining center and technical 
schools in mining 

Short courses of about 50 
hours each 

Center for Professional 
Training {Centra de Capacita- 
cion Prof esionat) 



To eradicate illiteracy for the age 
grtmp 15-39 by 1980. 

To supplement both scnool and 
nonformal programs through ra- 
dio, television, movies, the press, 
conrtspondence, etc. 
To promote educational activities in 
labor centers and rural areas 
through workshops, seminars, and 
publications; and to generate an 
interest in educational activities and 
support for educational sendees. 
To instill a critical spirit in every 
Peruvian citizen for his personal 
development so that he may freely 
participate in social change; to 
stimulate self-instruaion on a sus- 
tained basis in order to achieve 
« spiritual and cultural enrichment; 
to diffuse l(nowledge and informa- 
tion in accordance with the dy* 
namic technological, scientific, anci 
social developments of the time; to 
promote"^ national culture; and to 
promote sports and recreational ac- 
tivities for personal development. 

To train for effective farmer par- 
ticipation in busines:^ and to con- 
tribute to farmer income b^ in- 
creasing prf>duaivity in agriculture. 
To train for effeaive decision mak- 
ing and to assist females in raising 
their standard of living including 
giving them anisan training, basic 
education, and organizational skills. 
To increase yf»uth*s participation in 
rural organizations and provide 
them with productive skills- 
To train officials, staff, and work- 
ers responsible for the agrarian 
reform in the organization and 
administration of rural enterprise, 
agricultural credit, rural public 
administration, and agro-business. 

To provide basic literacy training: 
to train literacy trainers; and to 
provide service personnel with spe- 
cific vocational and industrial skills. 
To improve the quality of mining 
workers and to increase their ability 
to start their own mining busi- 
nesses. 

To upgrade the productivity of the 
fishing industry. 

To train for nonprofessional health 
service careers .through 5-weck to 
1-year counes. 



Overage 15. 



No specialTequirementSv 



No special requirements. 



No special 'requirements. 



Adult male agricultural 
wfirker. 



Adult rural female. 



Youth below the age of 
18. 

Agricultural worker. 
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Member of the Armed 
Forces. 



Mining worker. 



A c t i vc fishe rm a n or 
worker in the fish prod- 
uas industry. 
Suff member of the Min- 
istry of Health. 
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Table 7<-*Sdcclcd nonformal trmining programs with objecUvcs and entrance requirement, by 

sponsimng agency: 1975— Conttnued 



; Sptmsonng agtrncy 



Pnigratn 



ObjcilivtN 



Ministry «f Industry 

and Tourism National Apprcmiccship and 

Industrial Worit Scrvwr 
{Smwo Nacumal dr A/nrndh 
znjr y Trahtija Indtistritil) 



MiniMr>- of I^bor Shtirt courses 



National System of 
Suppi>rt tor Social 

Mobilt/ation Small group discussions, 

{Shtrmrt Suftottal dr seminars* and courses 

Apvi^t (I la MovWutTtdti 

Sofud) 



To provide apprrnticcship pro* 
grams in such.areas as mac^me 
operati<m, maintenance mechanics, 
meul work» neldingi and electric- 

t 

i 

To operate wi^Vkinj? sUlK. 
To upgrade n^irking skilk. 
To assist |indusirial foremen and 
supervisorrin managerial skills. 
T<i upgrade skills that meet hical 
needs in such areas as carpentr>', 
woodwork, auto mechanics, elec- 
tricity, sheet meul Hork, and main- 
tenance mechanics. 



To pnimote and devekip stKial in- 
terests such as uni<ins and coopera- 
tives; to create a diali>gue between 
government and citizens; and to 
instill particular idctilogical and po- 
litical orientations. 



Ministry- of iyans|)or- 
tation and Comniuni* 

cations Oimpkmentary primar\ ed- 

ucation 

Agrtcuhural C<M>|H:r.t- 

livo Agricultural Cooperative 

Cenlers 

{Cndftd de Ct>vpfWth*tt\ Agtm- 
dr pHMincciort Aiiuttrtra) 

Roman Catholic 

Church ^ . . Community Service 

(.SVn'/f/o dr In Commidad) 



Rural Education Institute 

{ImtittiUt dr Educanou Ruud) 



EntraiHV re<|uiremcm 



Male between the ages of 
14 and 20 with the sup* 
port of a spiinsoring 
firm; most students are 
secondar)^ scIhmiI gradu- 
ates. 

Employed worker. 
Empkiycd foreman or job 
supervisor. 

Between the ages of 16 
a.id 21; preference given 
to Indian )*outh who arc 
unempki\ed or underem- 
pkiyed. 



No special requirements 
but programs are usually 
directed toward worker 
organization members 
and rural farmers. 



To provide basic literacy training 
and complementary primar) -level 
educatum. 

To train in cultural, social welfare, 
health, and general education sub- 
jects. 



T<i upgrade farmer i!is; to assist 
community dcvekipnient efforts of 
rural areas; and to provide >outh 
needed services. 

Toi'ain farmers in the central 
Zones of the countrx and to assist 
community devck>pment gnmps. 



Railroad or other trans- 
portatkm worker. 

Member of the Coopera- 
tive. 



Nt» special retjuirenients. 



No special ret|uirement$. 



» See also text, p. 4. 

« Mainly in rural areas and the Armed Forces. 

Source: Based on informati<in supplkd by the U.S. All) Nfissum to Peru. 



At the local level, nonformal programs are 
centered within the NucUos Educaiivos Comunales 
(NECs). The establishment of local study groups 
is typically the responsibility ofpromotores (literally, 
promoters) who, upon entering a community, 
first make a descriptive profile study of the 
locality to identify local leaders, through whom 
initial groups are then established. As these initial 
groups begin to assume direction for themselves, 
information about a group is spread throughout 
the locality. When additional interest is shown, the 



promotors assist in creating neu groups. Eventu- 
ally responsibility for management of the particu- 
lar nonformal program is in the hands of local 
volunteer facilitators (animadores). Administrative 
and technical assistance is provided by an NEC 
supervisor, a technical advisor, nonformal educa- 
tion chiefs, and visiting govemmenul promotores. 
The various prograriis are divided into program 
units, each headed by a unit chief and consisting 
of sub*units responsible for the participants. 
Because it is considered that teaching and 
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I kaming should ideally be shared experiences of 
^^^j^^ membm, self-iimrtioijMii an4 

initiated smaltgroup work form the priridpajl 
icdinic|ue5 of loirriing. Self-study Ixk)Ii$,1 mobile 
resnuroe unitSt field trips, short-term workshops, 
senmuus, and variotis forms i\( media, espedsiUy 
radio, are all empk)yed to induce and facilitate 
partidpadbn in nonformal programs. 



GLOSSARY OF SELECTED EDUCATIONAL 
TERMS 

Spanixh Engiiifi 
A 

Allnkrtmfion «^ liierary pn>xnini 

Ak»e$t¥4ios Graduaie cducaiion 

A^s df rnvfiofion Remedial clafsrooms 

B 

B^kiUemlo^^ First university degree in the 

traditional system generally 
awarded after 2 years i\i gen^ 
eral studies 

Bftfhiilenihi lirtf/rmmil Pre-university diploma or title 

awarded after completion of 
the first cycle of higher edu- 
cation in the reformed s>stem 
(grade level 1(^12) 

C 

Close df transkinn . Transiticmal ytar o2 the tradi- 
tional system, similar to kin- 
dergarten 

Cwrpo tiofmtr Faculty, instructional stall' 

Cum Nursery sch<K)l 

Cumx^pfMina Evening course 

E 

EiiuftifMM fmirtt Basic education, consisting of 

the first 9 years of Khooling 
in the reformed system 

EHufmhhi inkMl ^ Initial education, cfinsisting of 6 

preschool years in tl^e re* 
formed system 

Edmacion laboral Adult education (evening) 

Education parikuiar Private education 

Educacim regular Daytime education (for youth) 



Edufoaon .Mi^teruf Literally, "higher education/* 

f whkh begins with gnMle level 

" 10 in the teformed system 

E^iifk ofkud Public schcml ^ 

F 

Fomarim de mrarstros Teacher training 

JardHndfrnnm Kindergarten 

L 

Liernciado First university degree in the 

refonned system 
Unea aeriun rduatthn Area of study 

If 

Modalidad School route 

N 

Niirlfo df arrm fducathHt Field of study 
Niirlft* Educath>o Comunai A central Khool with satellite 
(NEC) Khoob 

P 

Padres dejamlm Farent*teacher organization 

Programa adaptado Curriculum adapted to the re* 

fv^rmed system 
Pregrama no escclariiado Non-formal program 
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